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INTRODUCTION 
STATEMENT OF THE PROBlEM 
After mak:ing a survey of the Providence public schools in 1951, the 
1 
Griffenhagen Associates of Chicago made the follmving report on ungraded 
classrooms in the city. "It is recognized that ungraded classes need 
special instruction material, particularly in reading. Reading material 
must be in >'rords of simple vocabularies but still, must be of interest to 
older children. A third or fourth grade reader would obviously be inap-
propriate for pupils 12 - 16 years of age. They should study reading from 
books of third or fourth grade difficulty containing material vmich is 
interesting to them." 
2 
Twenty years previously Marion Huber, writing on the same t.ll.eme 
said, "For dull pupils the teachine of reading is a vital educational 
question, for through it, they are helped to master a skill upon which 
school progress largely depends. At the same time through the use of 
reading they may satisfy their interests and develop those qualities of 
appreciation deemed socially desirable. 
"Dull. children are in need of any help that will enable them to use 
as effectively and economically as possible the ability that they possess. 11 
Thus the problem of finding the right book for the right child is 
1. Griffenhagen Associates 
2. Huber,· Marion 
"The School Survey Commission of the City 
of Providence, R. I.; A Report on a Study 
of the Providence Public Schools • 11 Dec. 1, 
1951. 
Influence of Intelligence Upon Reading 
Influences. Columbia, N. Y. : Teachers 
College, 1928. 
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an unenc~ing task for the classroom teacher. It was a latent problem when 
reading was first introduced in the school curriculum. Gradually it v;as 
recognized as a potential problem. As early as May, 1889 Education maga-
zine featured an article entitled, ~~'What Do Pupils Read? 11 , an analysis of 
reading interests. Eventu;:~.lly the problem became a major one. Through 
the l920 1 s to the present date writers like Huber and surveyors like 
Griffenhagen have been expounding on the theme of adjusting material to 
meet the needs of the student. 
But perhaps nowhere is this need more vitally important than in un-
graded and in special classes where adjusted reading material nmst be con-
stantly utilized. In these classrooms the curriculum must not discrim-
inate against the student. Individual needs must be r:J.et and satisfied if 
' the child is to attain an atom of educational success. I!Ioreover, reading 
material must be varied to the extent that each child can satiate his 
particular readinc appetite. It is not enough that the student merely 
tastes the materi~l before him, but he must be stimulated to chew, swallow, 
and digest it. 
And this stimulation should properly come from the reading books 
themselves. It is fruitless for any teacher to attempt to arouse or 
stimulate interest in material that is repugnant to the tastes of the 
\! student. Certainly the teacher could utilize his time to far greater ad-
vantage by exploring the needs of his pupils. By careful evaluation of 
the derived data he ·will not only know his students more intimately, but 
he should also be in a far better position to guide and improve their 
educational status. 
Through a survey of reading interests of children in lower un-
graded classrooms the writer hopes that a first step in that direction 
will be accomplished. 
NATURE OF UNGR!\.DED CLASSROOMS IN PH.OVIDENCE 
The city of Providence holds the distinction of open~ the first 
classroom for specially retarded children in the United States. Dating 
back to 1896 (?) the Providence school department has made provisions for 
the education of slow learners. 
Today the ungraded classroom is operated to accomodate pupils retar~ 
ded in their school work for two or more years, because of absence, poor 
health, or poor mental ability. Other children, seeking adjustment, such 
as refugee children who do not spea~ English, are also placed in an un-
graded room to receive individual class attention. 
In the fall of 1952 there were approximately one thousand pupils 
enrolled in upper and lower ungraded classrooms of the elementary schools. 
The Griffenhagen survey estimated that 8% of all pupils in the elementary 
schools can be expected to be placed in ungraded classrooms. 
Although referred to as ungraded classes, the pupils are divided 
into Arbitrary grades according to their varying abilities. The fluctu-
ation of difficulties they incur in different fields of study makes it 
impossible to assign them to a specific grade. However, tests are given 
each term to the pupils in these rooms, and their abilities are carefully 
analyzed. If the classroom ad.tlinistrotor feels that they can compete 
successfully with pupils in reQJ.lar classes, t..l--J.ey are tr-:msferred or 
promoted accordingly. 
In the elementary schools, ungraded classes are divided into two 
divisions, the upper and the lower. Students in upper classes vary in 
grade achievement from 4A. through 6A, while pupils in lower ungraded 
classrooms are 'IB ually working at a le~l from pre-pri.m.ary through grade 
4B. Students who reach the age of fourteen, regardless of their grade 
level, are transferred to a similar room in the Juinor high school. 
Classroom enrollment in these grades is restricted to twenty-one pupils. 
JUSTIFICATION OF THE SURVEY 
In the Providence school system during the first tarm of the 19.52-
19.53 academic year, there were twenty-three lower ungraded classrooms 
with a total enrollment of approximately .500 pupils. Their average 
chronological age was 1o-1c. Their average reading grade was )B. At 
that time these pupils were reading from material aimed at children in 
regualr classes whose average chronological age in grade JB was 8-2. 
In view of these figures, and in view of what has been said 
previously regarding the adjustment of material to fit the needs of the 
child it seems quite justifiable that research be directed toward ac-
quiring some precise information relative to the reading interests of the 
pupils in these lower ungraded classrooms in an effort to channel their 
potential capacities into active and fruitful realities. 
5 
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CHAPTER II 
RESEARCH 
RES:SA..B.CH 
1. INTT&l.I:ST AS A F .C TOE IN TriE LEARNING Pc:;.OCESS 
That interest is an important factor in the process of reading has 
already been pointed up in the introductory chqpter of this survey. It 
can be further evidenced in the writings of noted educators and reading 
experts, sociologists and psychologists, >vho for the past several decades 
have been -writing rea'11.s of copy on the importance of meeting the interest 
1 
needs of beginning, ret?rded and advanced students. As Thorndike v~ites, 
"No demand has been more persistently voiced in educational circles during 
the past generation than that schooling should be adapted to the abilities, 
needs, and interests of the child. Mental testers and progressive edu-
cators who wish education to possess the flavor of reality a.l'ld vit!'llity 
raise the cry that the schools must fit their offerings to the indi-
vidual." 
On tP~s very point of meeting individual differences in reading 
2 
Betts says, "The starting point for a program aimed at the improvement 
of reading instr~ction is the le~ner; his motivation, his general capa-
city and aptitudes, his interests and needs, and his achievement. Teaching , 
is a group proposition; learning (is) an individual matter." 
1. Thorndike, Robert L. 
• 2. Betts, E. A. 
A Comparative Study of Children 1 s Reading 
IIiterests. New York: New York Teachers 
College, '1941. 
"Approaches to Differentiated Guidance in 
Reading." Education vol. 50; Eay, 1950. 
• 
l 
Witty or Hort.h'weetern University, writing in the same vein, re-
ports, "'!'he successful teacher of poor readers becomes a student of the 
genetic growth of chil.dren in order to ascertain individual needs J in 
addition he becomes a..~ intelligent participant in the issues and activi-
ties of contemporary lite in order that he uy guide children to better 
social understanding and adjustment. Finally, and very important, be 
becomes a competent student of children's literature - thorou~ 
acquainted with the realms of cold in literature old and new. In this 
way he will become expert in stimulating and guiding reading !rom many 
sources," 
2 
And finally, Terman and Lima sq in substantiating the value or 
interest in reading, "It is important that teachers recognize the wide 
variations of children's interests and strive to provide reading that 
will satisfy every need.• The educators go on to relate how individual 
reading interests of children are difficult to control. The best edu-
cators can do, they say, is offer a wide range of good reading adapted 
in general to the intelligence or the child. This latter point is brought 
out strongly by other writers further on in the chapter. 
In keeping w:t th the theme of interests and interest factors Terman 
2 
and Lima go one step further by presenting a four point progr~ to aid in 
the selection of desirable reading books. In brief they write that books 
1. Witty, Paul and 
Kopel, David 
2. Terman, Lewis v. and 
Lima, Uargaret 
"ltotivation and Reading." Element~ Adm:in-
istration and swrrtsion 24• 2S7 4J ma. 
Children's Re&d!nl• Hew Yorks D, Appleton & 
Oo., !9~. 
8 
should first of all inculcate worthy ideals of culture and achievement 
which can motivate the child's life. 
Secondly books should serve to cultivate an appreciation of the 
beautiful. Thirdly, advise the educators, books should add to the child's 
fund of desirable knowledge. And lastly, reading books should arouse a 
desire for further reading of good literature. 
Interests as can be readily seen when propelled in the proper 
directions can do much to stimulate and encourage good reading. But more 
than that the teacher can utilize these reading interests to broaden the 
1 
whole educational scope of her class. As Edith Miller writes, ''Making 
use of children's interests not only enriches the required work, but in 
addition introduces new activities which may well become lasting leisure 
time interests." 
The learning potentialities created through an interest in reading 
2 
is undoubtedly enormous for as Arden Fransden points out, not only do 
outside interests arouse and direct behavior, and create learning situ-
ations, "but they are also intimately connected with the act or process 
of learning." 
Writings by psychologists have generally substantiated the opinion 
shared by educators that interest plays a big role in motivating class-
1. Miller, Edith "Utilizing Children's Interests." Instructor, 
57:24;0ctober,l948. 
2. Fransden, Arden "Interests and General Educational Development." 
Journal of Applied Psychology, 31:57-66;Feb.,l947. 
9 
room activities. In their book Psychology- and the New Education, Pressy 
l 
and Robinson express their feelings vividly in the passage, "To have an 
interest is to feel a hunger, S..."l urge 1 a craving, a restlessness. And 
When one is in tha (;.Tip of an interest, he has exciten:ent, thrill, s11t~ 
faction, and a sense o! expoundil'lg well-being; or let-down, discourage-
ment, frustration according to whether the interest is satisfied or 
not." 
Sociologists have also taken up the pen in an impassioned plea to 
teachers to guide children through utilization of their varied interests. 
2 
"Interests," write Jersild and Tasch, "can be a medi'U!II. through which the 
chUd is helped to find a place in his social ~t that is com-
fortable to him and others. For it is by 'W'tJI)~ of comtlon interests that 
people establish many of their social contacts, and fulfill many of their 
social needs 1 whether by temperament they tend to be ver<J gregarious or 
very selective in their relations with others." 'l'he authors conclude 
that when the interests of the child are exploited, teachers are not 
diluting education, nor are they helping children have a good time. But 
rather making a fundamental. investment in human welfare. 
1. P:resay and Robinson 
2_. Jersild, Arthur T. 
&. Tasch, Ruth J. 
Pai2holoi[ and the New Education. Harpers 
an 1r<itliers, 'Dew Yor'k, 1944. 
Ohildren•a Interests. New Yorka Columbia 
Ulii varsity 1 Dli!l. ' ' 
10 
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2. GENERAL INTEREST SURVEYS OF THE PAS'!' 
'!'hat widespread emphasis has been placed on the importance of 
reading during the past half century- can be evidenced by the tremendous 
bulk of literature that has been written relative to this particular 
phue or learning. As was already pointed out, one of the earliest 
studies published appeared in Yay, 1889, anti tled What Do PupUs Read? 
1 
line ;rears later Wissler aade what is probably considered the first 
scientific study" of reading interests. In his survey he found that 
stories of daily life rated highest in interest factor. '!'his was f'ol-
l01Md in turn by 2) unclassified stories 3) stories of animals 4) heroism 
.$) moral precepta 6) dascriptiTe narratives 7) inforaative stories, and 
lastly, tables. 
2 
Sister M&r7 .Amatore reports that during the '90's at least seven 
studies wre· •de in elementary and secondary schools. She wri tea, "'!'hey 
wre concerned l.argel7 with library withdrawals, favorite books of' boys 
and girls, literature and characters that appealed most strongly, and 
changes in· reading materials·. • 
3 
In this period 11'8 had Clara Votrovsky• s interest surYey which 
revealed that books about children wre most popular, f'oUowed in interest 
1. Wissler 
2. Altatore, 
Sister Mary 
3. Votrovsky, Clara 
Pedagogical Seminarz S•S23-S40J .April, 1898. 
"Children's Interests in Free Reading." School 
and Societz 73r13~137J Karch, 19.$1. 
11. 
by adventure storieat miscellaneous stories, and fairy" stories. 
From the turn of the century to 1920 the period was notable for 
1 
the lack of interest surveys published. Sister Amatore notes that less 
than one survey a year was published. 
From 192<>-29, however, the field was literally crowded with 
reading interest reports, many of which were inspired by' theses and 
dissertations written at Columbia UniTersity'. 
2 
Perhaps the first of these was written in 1921 by' Fannie Dmm 
when she •de a surYey relatiTe to the reading interests of content 
matter in books. She found that surprise, plot, narrativeness 1 con-
versation, mimalness, and moralneas appeared more eftective in arousing 
interest among both boys and girls. She also concluded from her stud)" 
that fancitulness, repetition, humor, verse form, and poeticalness 
showed interest Talue of varying degrees, but that none of these factors 
was considered a major interest factor. 
Dunn also wrote that adnltness, style, other-semess and realiSJa 
see. to repel, rather than attract readers. The impDrtance of i:lllagery 
and familiar ·experience· was uncertain• often slightly aboYe and slightq 
below indifference. Lastq, the educator found that humor, except of a 
very broad type, was •markedlY" repellant.• 
1. Jmatore, 
Sister· Jlaey· 
Op. cit. 
2. Dunn, Fannie w. 
--- ------ -·--- ------------ ----------
--- ·-···- ··-· --·---- ---~--- -- ·-- ----- ·----
,; 
1 
In the same year Ubl made a scientific survey of the content of 
elementary school cpurses in reading in Jladison, Wisconsin. The results 
of Uhl•s study bore out what Dunn had written a fn months previously. 
The boys, he discovered, were interested in elements of surprise, plot, 
narratiTeness, animalness, liTeliness, moralness, conserTation, tanci-
tulness, and repetition, in that order. 
Girls, on the other hand, rated their interests differently. 
Surprise was still the predominant interest, followed by coaversation, 
plot, narratiTeness, liTeliness, fancifulness, repetition, moralness, 
and animalneas. 
And yet another prominent report was published in 1921, this one 
2 
by Arthur Jl. Jordan. His slll"Vey waa concerned chief17 with the types ot 
stories . preferred by students. or his findings he said, "Boys choose 
both books and magazines of adventure most frequently of all. So 
great is this interest that in the case of books this type comprises 
SB% of the total choices .• 
He found that fiction ranked second to adventure, w1 th man;y boys 
showing a marked preference tor jUYenile fiction. 
Humor, which was Tcmke·d at rock bottom in the Dunn report, was 
rated highest by 3% ot the total choices in the Jordan study. But 
1. Uhl, W'Ulis 
2. Jordan, Artha ChUdren's Interests in Readinf• 1.., Yorka Teachers 
11. coifege, coiUJibla Ulilversity, 921. 
interest in books of biography", history, poetry, and intormati~ was 
considerably smaller. The n'UIIber of students indicating a prefu-ence 
tctr travel. and science 11'88 leas than 1%. 
1 
Jordan also compiled a list of "chief satisfiers" deduce¢ from 
books trequentl.;y chosen in the above surYey. He said that physical. 
strength and aptitude ranked first as a satisfier to boys. 'l'h1a 'W88 
followed in order b;y 2) sel.t control., particularl;y in critical. sit1r 
&ions, 3} independence bases on aetualit;y, l) msldng a team at the 
expeDSe·or an unjust rival, $) saving a person's lile, 6) being lo;yaJ., 
7) going somewhere, 8) having a new experience of dmost any kind, 
9) gaining the plaudits of other boys, 10) being honest, U) winning 
admiration, and lastly, gaining master;y in physical. combat when opponent 
is despicable. 
other studies deal.ing specifically with intelligence differences 
made in this period and subsequent ;years will be discussed in cother 
section of this chapter. 
In the 1930's and 1940's the bulk or literature pertaining to 
intere sta gretr • More and more Universi t;y graduates began to explore the 
taatea of children's readings. The results were plentiful it not some-
2 
what confusing. At liorthw&tern UniTersity Witt;y began a series of in-
Tentories in the EYanston and Chicago public schools. In 1938 w1 th 
l. Jordan, Arthur 
•• 
2. Witt)", Paul & 
Kopel, David 
Op. cit. 
Op. cit. 
~----------~ 
___ --:;. __ -
1 ' 
; Walter Kopel, Witty ttuestioned 3,400 children trom Kindergarten through Gracl,e 
8 on their reading choices. 
The types or interest categories were l1mited to lS which included 
history, tr&Yel, plays, ess&78, adventure, science, poetry, novels, de-
tectiYe1· fairy, m;ystery, biography, lllUSic and art. 
The two men concluded that children in Grade 1 .ntioned fairy 
stories- llOst often. Also that adventure and detective stories ranked 
high. In Grade 2 the order was reversed, with detective stories heading 
the list follond by adventure and fairy tales. 
Boys • preferences in the remaining grades remained somewhat static 
with adventure ranked first, followed by m;,ystery, detective, and stories 
(unclassified). 
Girls on the other h81'1d displayed several marked differences from 
'~\ boys in expressed preferences. Fairy tales rank first not only in Grade 
11 
1, but also through the fourth grade. In all these grades short stories 
ranked seeond, and adventure stories third. In grades five to seven, 
honver, the girls, like the boys, ranked adventure stories first. 
Sl11"V8)'8 of the present day are just as plentiful if not more so 
than they were in the '20 • s and • 30 •a. However our present day sur-
veyors have begun to sh,- a:n;y from the general t)'Pe of interest survey 
and are instead concentrating on specific areas or pupils, such as the 
dull, and gifted child. 
t.Witty, Paul & 
: Kopel, Duid 
Op. cit. 
!I ,, 
Nevertheless it is quite urgent that our average children be ex-
ploited as well as ov exceptional and gif'ted groups. And one or these 
recently completed poiDts out the iDteresting differences in reading 
tastes or the children today and the children or thirty years and forty 
ago. Take for instance, a surve,- of leisure reading interests or 502 
1 
nine yetllr olds, made b7 Eleanor Purcell in • She found that the 
types or books preferred b)" bo79 were cowboy stories, rol.lowed in order 
b)" cOllie books, sport stoZies-, Indian stories, war and mysteey stories, 
snimal stories, and adventure stories. The '0078 liked least of all 
poetey, religious and family stories, and stories about children in other ' 
lands. And so we note the 8'Yolution in interests. Stories of cowboys, 
Indi&DS, and 11ar, unlisted in the earlier surveys now find their "'fi8.Y to 
the top ot the modern boys list. Koral precepts and descriptive narra-
tives which collStituted the bulk of earlier writing have more or less 
faded tronr print as such. 
2 
It remained for .llice )(. Curley or Yal. e University to S"WWllll&rise 
the results of 26 general studies of children's interests in reading. 
On the basis of her research she found it advisable to group the final 
total of those tested into sexes and further into age categories. Thus 
on the basis of the 26 studies she found that boys a~d 6 and 1 prefer 
1. Purcell, neanor 
2. Curley, Alice 11. 
•Survey of the Leisure Reading Interests of ~!liine 
Year Old Children.• Unpublished Kaster's Thesis, , 
Boston University •. 
Yale University. 
animal stories, nature stories, and fairy' tales. Eight ,ear ol.d boys were 
interested in fanciful fairy tales and stories ot other boys. At this 
age level narrative and plot were ot more interest than style. 
Boys one year older showed a preference tor stories ot daily lite 
and experience stories. Animal stories still rated high. Adventure 
stories were of little interest. Humor is not much appreciated by the 
nine year old, and interest in fables is diminishing. 
At the age of 1.0 stories of daily life are still popular, especial.l.y 
scouting stories, and stories of how to make things. The ten year old 
also begins to show an interest in sport stories. 
A year l.ater war and adventure stories top the list, while mystery 
stories increase in popularity. At the age of 11, the preference list 
remains SOM'What static 1fi th adventure stories still heading the l.ist. 
1 
By thirteen Curley says that tables and animal stories disappear 
from the list, while adventure stories and biographies of great men are 
of greatest interest. 
Over the same period of time Curley found the studies revealed that 
girls are interested in practically the same type of stories as boys, 
although their interest diff&rs somewhat in the pl.acement of types. Thus 
while girls show an interest for adventure stories through age thirteen, 
it never- bec0111e8 their principle interest. Likewise they show an aversion 
to sport stories and war stories. On the other hand their interest 1n 
1. Curley, Alice v. Op. cit. 
. humor outlasts that shown by boys, aa does their interest in fairy tales, 
and a.n1mal stories. Throughout the years they are predominantly interested 
: in stories about other chUdren. 
3 • INTEREST SURVEYS BASED ON IiTELLIGENCE DIFFERENCES 
The marked differences of opinion among educators regarding the 
' differences· of reading interests aaong bright, and dull children can best 
: be exemplified by the following quotes taken from the conclusions of two 
' prominent writers in this field. After presenting a stud;y of reading 
' interests in narrative and informative selections based on intelligence 
1 
1 
Arthur I. Gates said, "These results, in the writer's opinion are quite 
· insignificant. The brightest children in the school prefer stories to 
' informative information material no more and no less than the average or 
duller children.• 
Arter completing a similar study of the t.ypes of stories preferred 
2 
by bright, average, and dull children Jlar;y T. Lazar wrote, "There seems 
to be· a definite relationship betlreen intelligence rating of pupils and 
the types of books preferred. n 
In her survey Lazar discovered that 32.8% of the dull children 
:preferred fairy tales to 9.8% of the bright children. That only 9.8% of 
1. Gates, Arthur I. Interest and Ability in Reading. 
Lcmliii, 193h. 
1_8 
of the dull children enjoyed adventure stories as opposed to 33% or the 
bright children. In categories or home and school, poetry, D\)'Stery stories 
and detective stories the differences were sim:ilarq evident. Onq in the 
field or history did the two groups show a sillilar degree of preference. 
7.9% of the dull children preferred history stories to 7% or tbe bright 
children. 
1 
The over-all difference of opinion revealed by the Lazar st* is 
2 
completely lacking in that made by Gates. He found that boys w:lth low 
I. Q. •s (90 or below) pref'erred narratives to informative selections by 
a margin of 76.3% - 23. 7%, while children with I. Q. •s above 109 preferred 
narratives to inf'ormatia selections by the slightly lower percentage of 
,~ 73.1% - 26.9%. As Gates points out this slight degree in differences 
between the two· gl'oup8 is highl7 iDeignificant. 
3 
Lazar- "'P supported in her opinion by' Terman and Lima who made a 
similar stm.y or children with varied intelligence quotients. "General 
intelligence:," they wrote, "influences not onl7 the amount of reading and 
the ages at which reading is learned, but also its quality and range. .A. 
comparative stud;y of two months reading records of a gifted. md control 
group shows that the gifted children read over a far wider range, and that 
1. Lazar-, Jlary T. Op. cit. 
2. Gates, .Arthur I. Op. cit. 
3. Terman, Lewis )(. Op. cit. 
and Lima, 11.argaret 
t9 
especially they read more non-fiction and intormative material.. 11 To 
1 
substantiate this Yi•, Tenaan and Lillla presented the following tiguresa 
Preferences of Preferences ot 
Gifted Bo;ys Control Boys 
Adventure 4~ 63% 
Int"oraatiOJ:utl.- 19% 11$ 
Fiction 
Nature 9% 4% 
Fair;y 8% S% 
History 6% 3% 
These ditterences indicate, say Terman and Lima, that the reading 
ot the gitted child is ot a better average quali t:r than that ot control 
groups• And commenting on the reading interests of the exceptional child 
the same authors write, "The lower a child is in intelligence the more 
likel7 are his reading tastes to be concentrated in one field.• 
2 
Green also points up the differences or preferences among bright 
and dull children. In her findings she concluded that children or low 
mental capacity' preferred children as characters in their stories, read 
less current news, and less about specialized interests than those 
children haTing high intelligence quotients. 
, 1. Terman, Lewis M. 
and Lima, Margaret 
2. Green, Jenny Lind 
Op. cit. 
Reading tor Fun. Boston• Richard G. Badger, 
!925. 
1 
Gray and Klmroe apparentq share a eiailar opiDion when they 
write that children's preferences "vary widely' in each grade level, con-
tra:ey to the Yiew which prevailed earlier to the effect that all children 
in each grade are interested in and should read the same kinds of boolaJ." 
2 
On the other hand we ha-ve aany educators who, like Gates, found 
11 ttle ditterence in the reading preference of bright and dull chil.dren. 
3 
Huber, tor exqple, in her dissertation on a comparison of reading 
selections JUde by average bright, average, and dull children concluded 
that all groups were interested in ncb the same type of eto17. She 
added, however, that there was one striking exception. •The preference 
ot dull children for familiar experience stories is so much greater 
than the preference of either bright or average children, or ot all the 
children combined, as to make it a real and significant difference.• 
In her tabulation Huber found that 39.3% ot the dull children 
preferred familiar experience stories as against 28.6% ot the average 
cbildren and 27.8% of the bright children. The combined total ot all 
children tor tami1iar experience stories was 29.1%. 
Ia her conclusion Huber also hits upon another point ot dis-
agreeMDt among educators when she writes, "The argument that the brighter 
1. Or&71 William s. 
& llunroe, Ruth 
2. Gates, Arthur I. 
The Readinl Interests and Habits of Adults. 
• aac1A1ian, 1929. 
Op. cit. 
Op. cit. 
the cb1l.dren· the greater their capacity tc discriminate, which has been 
listed as a possible explanation of the condition revealed by this ex-
periment, does not seem acceptable in view of the fact that the dull 
show a discrimination among the other types of material that closely 
parallels the discrimination exhibited by both average and dull groups. 
•'!'he most reasonable conclusion to accept is that dull children 
hliV'e, in general, just as pronounced preferences as have average and 
bright children, and they also exhibit a capacity to discriminate simi-
lar to more intelligent children.• 
1 
A survey made by Sipione on pupil preference for titles and 
2 3 
stories substantiated the views of Huber and Gates. She concluded 
that •the gifted children selected stories that resembled the choice of 
dull children. bimal and fairy' stories played an important role 1l'a. 
the ·selection of both groups ••••• Dull children, however, expressed a 
greater degree of liking tor familiar experience stories whereas bright 
children favored stories on tactual material." 
A stud7 of pupil interest in types of stories at Grade 1 level 
4 
was made in 1947 by Boland with the result that a comparison of 
1. Sipione, Alice M. 
2. Huber;t· Jfiri:aa 
3 • Gates, Arthur I. 
4. Boland, llarion R. 
"JJeasurement of Pupil Preference for Titles and 
Stories as Deter:mined b7 a Survey of Basal 
Readers for . Intermediate Grades." Unpublished 
Kaster's Thesis, Boston Universit7, 1951. 
Op. cit. 
Op. cit. 
IIJieasurement of Pupil Interest in Types of 
Stories at Grade 1 Level by Ballot Jlethod to 
Determine Child Preference.• UDpublished 
Kaater'a Thes.j.a-, Bostcm Uni-Yer8it7,-~19kw -· 
:! .. 
differences between selections made by' the upper and lower quartile& of 
the gr_oups showed· siBdl.ar preferences. 
·r 
Likini with Enthusi- Li~ Without Dislike. 
um. lit rasa. 
Lower Upper Lower Upper Lower Upper 
Q. Q. Q. Q. Q. Q. 
Child EXperience 67.S 62.7 27.4 28.1 s.1 9.2 
Stories 
Ani mal Stories 65.8 66.7 25.3 23.3 8.9 10.0 
Old Tales 69.1 71.4 19.7 20.4 11.2 8.2 
Nature and Science 57.1 59.1 .30.7 )0.9 12.2 10.0 
Thus we have a varied degree of opinions as regards the basic 
significance of p:'eferences made by bright, average and dull children. 
The one problem al1 these educators aeree on, however 1 u evidenced b,y 
the extensive mmtber or surY'eys made in the field, is that the contc~~nt of 
reading should be chosen from fields which fall Within the eocial inter-
ests or the pup11s. All Will be wasted, if after these exhaU8tive sur-
veys have' been completed, the interests of the students as indicated by' 
the results are completely overlooked. As the writer has said in the 
l 
illtroduetory chapter and as Baker· ·· reiterates in his thesis on readi,ng,, 
•the real problem or teaching reading lies in the final selection or 
suitable material.• 
l. Baker 1 Harry J • Characteristic Differences in Bright and Dull emaren. BioOliliiig\On, !113i01ii PUblic sobool 
PUbllihing Company, 1927 • 
,. 
4. CHilDREN'S INTERESTS AS OPPOSED TO READING SELECTIONS FOR CHilDREN 
BY AbutT5. . . '' 
Thus tar in this study" we have been concerned cbietly' with the 
importance of incorporating children's reading interest.& into their 
educational program. low we are faced with the problem of deciding to 
'Whom we· should turn to establish these interests. In her unending quest 
for the right book tor the right child should the teacher resort to 
1 
adult judgment, to the librarians, or to her own choices? Ekert is 
emphatically- opposed to resorting to any of these sources. She writes, 
"If we wish to determine what kind of literat-ure children enjoy we JllUSt 
find out from the children themselves. No amount of adult reasoning or 
armchair theorizing Will reveal as much about children's interests as 
the children themselYes.• 
2 
Commenting on this very point Dunn said, "It is essential. that 
children's interests are to be used as a criterion in the selection of 
their reading material, tor the very reason that adult opinions are 
highly 'UllCertain in value. In individual eases they may be of high re-
liabili t;n in others little superior to random selections, such difference• 
having been found among highly expert primary teachers and educators." 
1, lkert, 11ollie H. •Children's Choices of Poems.• Element~ 
English Review. 182; June, 1928. 
2. Dunn, Fannie w. Op. cit. 
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\ 
1 
White further substantiates the above stated views. In her 
book about books she sa)'S, "Every teacher is familiar with the hack 
writers wbo ••• produce dozens of scrappy little books covering a wide 
range of topics ••• on all of which no one person can be an authority." 
She goes on to report that the best books for children are written b;y 
people who have explored the interests of their readers and who know 
what they are talking about. "In cooperating with the child and his 
tastes, the best worlas rill be produced. n 
The importance of recognizing the difference in opinion in the 
reading tastes of children versus adults can best be exemplified by the 
2 
reports made concerning the Winn&tka graded book list, and an experi-
mental. study made at Yale University of the difference in reading selec-
tions· made by cbildreu 8Dd adults. 
Regarding the former, one result indicated that a aerie• of books 
which was read aad liked by 900 children was unanimousq Toted trasey- by 
the librarians, and out of 800 books submitted to them three-fourths of 
the librarians felt that 100 were unsuitable or trasb;y. 
3 
The results of the Yale survey conducted by Shuttleworth were 
1. White, Dorothy leal About Books for Children. Hew Zealand CouncU 
tor lducationai Research, 191,6. 
2. Winnetka Graded Book List 
). Shuttleworth, Frank •Critical Study of Two Lists of Best Books for 
Jf. Children. n Genetic Psychology llonogz:aph 7; 
April, 19)2. 
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very similar in that they indicated that there was very little correlation 
between what children like and what adults approve. 
From ·what has been said it would appear that teachers must be made 
to realize that the reading material of children be free from objectionable 
content. PreslDil&bly- chUdren 1lill not read what is uninteresting to them 
regardless of the literar;r value attached to it by adults. 
It was tor this reason and those stated previously that the writer, 
in an effort toward acquiring more precise information concerning chUdren' a', 
,, reading interests, -.de this survey-. 
,, 
CliAPTi2 III 
PROCEDURE 
PROCEDllRE 
1. SCOPE OF THE STUDY 
There were in Providence at the time this survey was taken twenty-
three lower ungraded classes with a total enrollment of approximately 
500 pupils. The writer elected to sample children in ten of these class-
rooms representing nine schools 111 th a total enrollment of 220 students • 
In ea:-h of these classrooms there averaged 2.5 students who were 
unable to follow the directions, either because of extremely low intelli-
gence quotient, sight or hearing defects, or other reasons. This reduced 
the total number or samples for use in the final tabulation to approxi-
mately 190. .And this figure nuctuated weekly due to absences, traJ1Sfers, 
and 1fithdrawa1s. 
The nine schools used in this survey- were selected on the baais of 
their geographical location md the economic status of the eommunit;y. It 
W'88 hoped that by this method a fair sampling or the city population would 
be effected. 
The table below indicates the number of classes tested in each 
school and the economic rating of the community- formulated by- the writer. 
(A rating or 1 indicates a community in the medium-high economic scale; 
a rating of 2 indicates a community- in the medium economic scale; a rating 
of 3 indicates a conmnmity in the low-meditml economic scale; and a rating 
of 4 indicates a communit,- in the low economic scale.) 
School I of Classes Tested Economic Rating 
A••••••••••••••••••••••••••••••• l •••••••••••••••••••••••••••••••••) 
B••••••••••••••••••••••••••••••• 1 •••••••••••••••••••••••••••••••••1 
28 
School I of Classes Tested EcODOJDic Rating 
c ••••••••••••••••••••••••••••••••••• 1 •••••••••••••••••••••••••••• 2 
»................................... 2 ·····················~·······4 
E••••••••••••••••••••••••••••••••••• 1 ••••••••••••••••••••••••••••1 
F••••••••••••••••••••••••••••••••••• l ••••••••••••••••••••••••••••1 
a................................... 1 •••••••••••••••••••••••••••• 3 
B••••••••••••••••••••••••••••••••••• 1 ••••••••••••••••••••••••••••] 
!................................... 1 ····························" 
As the table indicates two schools with a total of three classrooms were 
in the lOW' economic area. Three schools with a total of three classrooms 
were in a eommunit7 with an economic rating of low-medium. ~one school 
having one class sampled was considered to be in a medium bracket economic ,, 
area. And three schools with a total of three classrooll8 sampled were 
fotmd in the medium to high econollic area. 
2 • SELECTION OF KA.TERIAL 
In selecting the material to be presented the wri t.er called upon 
the assistance of librarians in the boys and girls section at the Boston 
1 
and Providence public libraries. A pamphlet listing books 111. th high 
interest and low vocabulary was also valuable in the final selectioo. In 
addition previous studies of children 1 s interests were consulted as guides 
in the COIIIPUation of material. Further search was made in children's 
1. Educational Clinic Hi9c;Interest- Loll' Vocabul~ Books. 
BOsna Boston Unlversit7, 53. 
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literature by the 8li1 thor in an effort to select the most sui table books 
~g attitudes considered socially desirable. 
Ul timatel.y twenty-seven stories are chosen, representing nine 
categories with three stories in each category. Those categories 
chosen werea 
1) tunny stories 
2) poems 
3) animal stories 
4) ghost stories 
S) sport stories 
6) stories or familiar experience 
7) nature-science stories 
8) ac:h'enture stories 
9) tai.ry stories 
A complete list of the stories and authors will be found in the 
appendix. 
I 
3. FROCEDURE 
Each of the ten classrooms were visited once a week over a period 
of nine weeb. Three stories were read in each classroom eaoh week. All 
ot the twenty-seven stories were read by the writer, as it was felt that 
this aethod would· reduce the variable factor to a minimua. 
The length of time required to read each set of three stories 
&Yeraged thirty minutes. The total length of time spent in each class-
room OYer the nine week period was approximatel7 tour and a halt hours. 
The reader was received most cordially by the children, whose enthusiasm 
30 
at the completion or the survey was as great as it had been at the 
commencement. 
The order in which the stories were read was never duplicated, in 
an e.t'tort to enable the children to draw comparisons with stories in one 
category as against stories in the other categories. The order in which 
the stories were read appears in the appendix. 
Each child was given a mimeographed sheet or paper, the top 
section or which listed his name, school, reading age, age, and I.Q. 
The last three i tells· were· tilled in by the writer when the survey had 
been completed. All necessary in.t'ormation about every child was avail-
able in the school records, to which the writer had access. 
The lower section or the anrnrer sheet was divided into tour 
vertical columns. Column 1 listed the key number of the story to be 
read (1 - 27). Column 2 listed a row or twent)"-seven V''s. Column 3 
listed a row ot twent)"-seven L•s, and column 4 listed a row ot twenty-
seven D•s. Thus each horizontal row had the key number of the story 
and the three letters V, L, D, in that order. 
The tirst week the children were told the purpose or the survey 
in general terms, and were introduced to the desired procedure to tallow. 
It they liked a story very much they were told to put a circle around the 
letter V. It they liked a story a little they were to circle the letter 
L. And it they disliked the story they were to circle the letter D. 
These instructions were repeated weekly until the writer round it no 
longer necessar,y. 
Five or the ten classes were selected to complete a torm on the 
=====----------=== 
reverse or the abovementioned paper. 'rbere, a series of numbers were 
mimeographed to be read in groups of two numbers each, such as 1,2; 21 3; 
3,1; 4,5; S,6; 6~4; etc. A lined space was provided beside each nUD.ber. 
Arter the set or three stories were read and the children had indicated 
their choices on Side 1, they :turned . the papers to the numbered side, and 
118re asked to put an I beside the DWilber or the story they liked best. The 
reader held lJP the story and indicated on the blackboard .its corresponding 
number. Two stories were compared at a time. Thus if the student enjoyed 
#1 better than story #2 he indicated that choice by pl~cing an X beside 
#1. In this manner the surveyor hoped to effect a comparison or all types 
of stories and to get a more positive indication of class interests. 
CHAPTER IV 
ANALYSIS OF DATA. 
•• 
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Hame ot Story 
DiDny' and (G) 
Danny" 
The Reacue ot a (H) 
600 Pounder 
How the Home lfas (J) 
Built 
Where' s the Fire? (.A.) 
The Good Sport (D) 
The Thirsty Birds (B) 
The N. s. Bicycle (I) 
The Tinker and the(E) 
Ghost 
The Night the (G) 
Storm Cae 
Finders Keepers (C) 
18S 
184 
184 
182 
180 
181 
18) 
177 
174 
177 
88.6 
78.8 
81.) 
7S.o 
S4.1 
87.4 
88.1 
86.8 
78.S 
s!llll8l7 or Chart 1 
%Liking % Disli;kiM 
6.S 
8.1 
1).6 
20.0 s.o 
2.8 
u.s 1.7 
As this chart. indicates· all ot the stories read were liked v~;r 
JaUch by JD<re than halt ot the children e. Only three stories, all poems, 
were disliked by more than ten per ·cent· ot the" children. For the Jll08t 
part stories were liked !!!7 !!:2!! rather than a little. Onl;y one story, 
"Big Brown· Bear," was liked by 100 per cent of the children. 
The highest total ot responses was 188, and the lowest number was 
On a percentage basis each story was ranked in the following order, 
1) liked very much, 2) liked a little, 3) disliked. In other words no , 
story was disliked more than 1 t was liked, and no story was liked a 
little more than it was liked very aueh or disliked. 
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CHART 2 
Combined Percentage Results of Stories Liked to Any Degree 
• in the Order of Their Preference. 
Rank Name or Storz Cate127 Combined Percent~e Likin~ to Any 
&12:ee 
1. Big Brown Bear (C) 100.0 
2. Sailor Jack (H) 99.5 
,3. Soapbox Derby (D) 98.~ 
~. King to the Rescue (H) 98 • .3 
li· Peter, Paul, and (I) 98.,3 
Espen 
li· The Hight the Stor11 (G) 98 • .3 
Came 
7· The llan Who Didn't (A) 97.9 
Wash. 
8. BUl:,y and Blaze (C) 97·.3 
9. The B. S. Bicycle (I) 97.2 
10. The Tinker and the (E) 97.1 
Ghost 
u. Wbere's the Fire? (A) 96.7 
11. Rescue or a 600 (H) 96 • .3 
Pounder 
1,3. Granny Does Battle (G) 96.6 
14. Bic~'s Football (D) 9S.7 
Teaa 
1.4. DimQ' and Dann;y (G) 9S.7 
-
16. The Little Old (A) 9S.l 
Woman Who. 
16. The Woodman and the (E) 95.1 
Goblins 
------------ ---·----------- ---- -------------- ---------
-- ·------ -- ·-- -. ------ --·---
-- -- - -- ------ -- -
Rank Hame or Storz oateseq Combined Percental! Likins to 
- §i &ifee 
16. 'l'wo' s a Te• (F) 9S.l 
19. The Good Sport (D) 9S.o 
19. Rumpelstiltskin (I) 9S.o 
21. Finders Keepers (C) 94.1 
22. The lfince Pie (F) 93.9 
23. The Conjure Wins (E) 93.S 
24. How the Home Was (F) 92.4 
Built 
2S. The Walrus and the (B) 87.0 
Carpenter 
26. Jim (B) 8S.l 
27. The Thirsty Birds (B) 82.8 
Sutrm!!JZ of Chart 2 
For ihe results of the preceding charts percentage totals were com-
bined for stories liked very much and stories liked a little, and classi-
fied as stories liked to any degree. 
The results indicate that 24 of the 27 stories were liked by more 
than 90 per cent of the children, and that all the stories were liked by 
acre than 80 per cent of the children. 
Only one story, an an·imal. tale, "Big Brown Bear, n was liked by 
every one hearing the story. This was followed by an adventure story, 
"Sailor Jack, n which was liked by 99.S per cent of the children, and 
"Soapbox Derb,r," a sports story, liked by 98.4 per cent of the children. 
The next three stories, an adnn'bure story, a fairy tale, and a science 
story were liked by 98.3 per cent of the audience. 
38 
Thus it is interesting to note that of the first six stories in 
ranking order five are stories of different categories. otherwise, the 
first f1UU17 story is ranked 7th, the first ghost story lOth, and the 
first familiar experience story 18th. The last three stories to be 
ranked are in the poetry category, liked by 87 per cent, 85.1 per cent, 
and 82.8 per cent respectively. 
)! 
Rank 
1. 
2. 
3. 
4. 
s. 
6. 
1· 
8. 
9. 
10. 
u. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
!. 20. 
21. 
_---::-~--==-.:::.-_-._;_ ___ ~_:=---.=::::..==_~-==----- ---~-----
CHART 3 
Percentage Results of Stories Liked Very Jluch in the 
Order of Their Preference. 
Storz categorz % Iehg Veq 
-
Billy and Blaze (C) 91.9 
King to the Rescue (H) 90.6 
Peter, Paul, and Espen (I) 90.S 
Dirm;y and DanDy' (G) 89.2 
Sailor J~~ek (H) 88.8 
The Rescue of a 600 Pounder (H) 88.6 
The Tinker and the Ghost (E) 88.1 
The N. S. Bicycle (I) 87.4 
The Night the Storm C81le (G) 86.8 
Soapbox Derby (D) 8S.6 
Big Brown Bear (C) 84.0 
Rumpelstiltsldn (I) 83.9 
Two's a Team (F) 82.1 
Where 1s the Fire? (A) 81.3 
Nicky's Football Team (D) 79.S 
How the Home was Built (F) 76.8 
Finders Keepers (C) 76.5 
The Little Old Woman Who. (A) 77.7 
GranJ17 Does Battle (G) 77.1 
The Jlan Who Didn't Wash. (A) 76.5 
The Good Sport (D) 7S.o 
,I 
.. =+'----
i 
II 
·1P 
Rank 
-
22. 
22. 
24. 
2S. 
26. 
27. 
Storz cate&Q17 
The Conjure Wives (E) 
The Mince Pie (F) 
'!'he Woodman and the Goblins (E) 
Jia (B) 
The Thirst)" Birda (B) 
The Walrus and the Carpenter (B) 
s~ or Chart 3 
! Liking Ve;rz IUCh 
-
74.0 
74.0 
72.8 
The above percentage totals are lillited te stories having been liked 
!! i; "Tery much." As wu stated before all of' the stories were liked Vf47 much 
! 
, by more than So per cent of' the children. But more significantly 14 stories, 
or slightly more than half, were liked very much by at least 80 per cent 
of the reading audience. 
Again, an aniul stor,r, "Billy and Blaze" tops the list. This is 
· followed by an adventure stor;y, "King to the Rescue, • a fairy tale, "Peter, 
:, Paul, and Espen," and a science story, "D:inny and Danny.• Here again the 
f' 
:, first four stories preferred !!!Z ~ are stories from different cate-
gories. 
And with the exception of poetr;r, stories from each of the cate-
il gories are represented within the first fifteen stories. 
A.dTenture stories appear to be rated highest of all categories, 
: when none of their three stories were ranked lower than sixth. Conversely, 
'. poems were again holding up the chart, being ranked 25th, 26th, and 27th. 
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Ranking 
2. 
6. 
8. 
CHART 4 
Combined Percentage Totals of Stories Liked 
to Any Degree Grouped into Categories. 
Categorz 
Adventure 
Science Nature 
Sports 
Ghost 
Familiar Experience 
Poetl"T 
s-ary of Chart 4 
Combined% Liking to Either 
Degree 
98.0 
97.1 
96.9 
96.8 
96.5 
96.) 
95.2 
9).8 
as.o 
A. combination or the percentage totals or the three stories in each 
catego1'7 constituted the results of the above chart in relation to the 
· degree to which stories were liked, either very much or a little. 
Results of this chart indicate that adventure stories led the group, 
being liked by 98 per cent of the children. Animal stories ware liked 
second bast, and science-nature stories third. Next in order came tai.ey 
stories, tunny stories, sports stories, ghost stories, fam1liar experience 
stories~ and poems·. 
All the stories combined into individual categories were liked by 
65 or more per cent of the pupils. 
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1. 
2. 
6. 
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CHART S 
Combined Percentage Totals of Stories Liked "'f!!!Z ~ 
Grouped into Categories. 
Categoq 
Adventure 
Nature-Science 
Sport 
Funny 
Ghost 
Familiar Experience 
Poetry 
Summary of Chart 5 
Combined % Liking v err Jlueh 
89.3 
so.o 
78.5 
78 • .3 
78.,3 
54.4 
A combination of the percentage totals of the three stories in 
each category based on the degree to which they were liked !!!Z ~ make 
up the results or the above chart. 
Here again adventure stories were rated first, being liked very 
much by 89 • .3 per cent of the students. Fairy stories •re ranked second 
with a rating of 67.2 per cent, followed by animal stories and nature-
science stories. 
This chart indicates a slight change in ranking of categories over 
the previous chart. The categories of adventure, ghost, familiar experi-
ence and poetry are still ranked in the same order, 1, 7, 8, and 9 respec-
tively. But in this chart anjmal stories drop to third place, and nature-
science stories drop to fourth place. Filling the gap in second pl.ace are 
the fairy stories, which indicated an advance of two notches over their 
• stan<ting in Chart 4. Funny' stories and sport stories, ranked Sth and 6th 
on the previous chart, are ranked 6th and Sth, respectively, on the above 
chart • 
• 
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Ranking 
l. 
2. 
3· 
4. 
5. 
6. 
1· 
s. 
9. 
CHART 6 
Combined Percentage Totals or Stories that were 
Disliked Grouped into Categories. 
Category 
Poetry 
Combined % Disliking Stories 
Fami.liar Experience 
Ghost 
Sports 
Funny 
!'tdey 
llature-Science 
Anima] 
Advent m-e 
suaaq or Chart 6 
15.0 
6.2 
4.8 
3.6 
3 • .5 
3.2 
3.1 
2.9 
2.0 
This chart indicates the degree to which the stories, combined 
into their respective categories, were disliked. 
Poetry stories were disliked by more children than any other group 
or stories when 15 per cent or the pupils found poetry not to their 
liking. The percentage or students disliking all other categories was 
very Slll&ll, ranging froJil 2 per cent disliking adventure stories to 6.2 
per cent disliking familiar experience stories. 
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CHART 7 
Preferential Percentage Total8 of Stories Combined into Cate-
gories on a Comparison of Individual Stories. 
Categorz Combined Number Combined % 
o'f Res;E!ODB81 
Fairy' 391 l6.S 
Adventure 3la2: 14.4 
FUDJlY' 305 12.9 
Animal 269 11.3 
Sports 2S2 10.6 
Nature-Science 248 1o.s 
Ghost 231 9.7 
Familiar Experience 22S 9.S 
Poetr;y 110 4.6 
~313 106.6 
SW1Iill&l"Y· of Chart 7 
In the above chart, which· was the result of comparing one story in 
a categocy against stories in other categories 1 the totals reveal that 
faicy stories were preferred by 16.5 per cent of the students. Adventure 
stories, preferred b;r 14.4 per cent of the studentS"· rank second, and 
fUDJ17 stories, preferred by 12.9 per·cent of the students rank third. 
other categories in the order of their preference are animaJ.1 sports, 
nature-science, ghost, familiar experience stories, and poems. 
As can be seen b;r the chart all the stories were closel;r grouped 
together and the change of a few responses could alter the standing con-
siderably. 
It is interesting to note the c011parison of the above chart with 
Chart S, since they llight be considered a rough check on the accuracy of 
pupU selsction. As we have said the above chart measures the c0111parison 
of stories, 'Whereas Chart S aeasved the enthusiastic appeal of stories. 
Thus if a story such as "Big Brown Bear• was liked very much by a student, 
it should have been preferred over stories that were liked or disliked. 
However the child liking two stories !!!2 ~ would be forced to aake a 
choice between the' two. Thus we can see where a comparison of these two 
charts would not necessarily be identical. 
They are however· similar in many respects. Four of the nine cate-
gories retain the same position on both. They being sport stories, gbaat 
stories, familiar experience stories and poems. 
Adventure stories which were ranked first in enthusiasm appeal. are 
rated second on this comparison basis, and conversely' fairy stories rated 
second on enthusiasm appeal rank first on the basis of comparison. 
Nature-science storie• ranked fourth on Chart S, were rated sixth 
on the above chart, and animal stories rated third on the basis of their 
enthusiasm appeal dropped to fourth on the above chart. 
Biggest advance was made by fUDDy" stories. Rated only sixth in 
enthusiasm, they climbed to third position in a comparison llith other 
st.ories. 
CHART 8 
Preferential Percentage Totals or Stories Combined into Categories 
Based on the Comparison of Individual Stories According to Sex 
Differences. 
BOYS GIRlS 
1Rank Category Combined I Combined Rank Catego!Z Combined I Combined 
;---
or !lesEonses ! o'r ltesEonses ! 
1 Faiey 248 15.~ 1 Fairy l43 18.~ 
2 Adventure 242 15.1 2 Funny 122 15.8 
3 Sports 19$ 12.2 3 Adventure 100 13.1 
4 Animal 188 n.e 4 Familiar Ex. 94 12.1 
, Pimny 183 n.s , An1.111al 81 10.$ 
6 Nature-Sci. 162 10.1 6 Ghost 77 10.0 
7 Ghost 154 9.6 7 Nature-Sci. 63 8.1 
7 Familiar Ex. 154 9.6 8 Sport 57 7.3 
9 Poetry 74 4.6 9 Poetry 36 4.6 
S1DIIIIlary of Chart 8 
The above chart receals several differences in preference by boys 
and girls for stories combined into categories. The differences however, 
are 'What might be expected, particularly in the case of the girls. They 
rate fairy' stories first, funny and adventure stories second and third 
respectively. Ranked lowest are nature-science stories, sport stories, and 
poems. 
With relation to preferences made by boys it is surprising to note 
.: that fairy stories rate a slight edge over adventure stories 1 wi tb the boys 
h ,, ,, 
,, 
i: 
'i 
·j 
i 
;, 
1 
preferring the former category- by 1.$ • .$ and the latter group by 1.$.1. 
Next in order come sport stories, animal stories, and funny stories. Boys , 
enjoy ghost stories, familiar experience tales, and poetry least of all. 
The lli.dest difference of opinion between the two sexes is sports 
stories and :funny stories. 4.9 per cent more boys prefer sport stories 
than girls, and 4 • .3 per cent more girls prefer .furu:J.y stories than boys. 
otherwise category differences are not too distinct. 
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CHART 9 
Preferential Percentage Totals of Stories Combined into Categories 
Baaed on the Comparison or Individual Stories According to 
Chronological Age. 
AGE a a. AGE a 9 
Rank Category Combined I Combined Rank Category Combined II Combined 
or Responses ! - or Res;20DS88 ! 0 
1 Fai.ey 22 16.2 1 Fairy 77 14.6 
2 Funny 20 14.7 2 Adventure 71 13.5 
i 3 Ghost 18 13.2 3 Funny 69 13 .. 1. 
I 4 Adventure 17 l2.S 4 Animal 63 11.9 
s Nature-Sci. 16 u.s 5 Nature-Sci. 58 11.0 
6 Animal 15 u.o 6 Ghost 53 10.1 
7 Sport l4 10.3 6 Familiar Ex. 53 10.1 
8 Familiar Ex. ll 8.1 8 Sport 5o 9.5 
9 Poetry 3 2.2 9 Poetry 33 6.2 
no !~.15 m- 100':CJ 
AGE a 10 AGE a ll 
1 Fairy 157 18.9 1 Fairy 29 16.1 
2 F'urlny l.l4 13.8 1 Adventure 29 16.1 
3 Adventure 109 13.2 3 Funny 23 12.8 
4 Sport 91 10.9 3 Sport 23 12.8 
5 Animal 86 10.4 5 Ghost 21 11.6 
6 Familiar Ex. 84 10.1 6 ·1n1ma1 20 ll.l 
7 Ghost 77 9.3 7 Nature-Sci. 19 10.6 
' (10) (11) 
Rank Categocy Combined I Combined Rank CategOry" Combined II Combined 
or !es;eonses ! of. Responses ! 
8 ltatwe-Sci. 66 8.o 8 Familiar k. 12 6.7 
9 Poetry l6 $.4 9 Poetcy 4 2.2 829 mo.o 180 100.15 
AGE a 12 AGEt 1)* 
l Fairy 62 16.5 1 Adventure 6b 19.9 
2 Advent we 51 13.6 2 Sports 51 15.8 
3 "Nature-Sci. 47 12.5 3. Fairy" 44 1;}.6 
4 Funny 44 11.7 4 Funny 33 10.3 
4 Animal 44 11.7 4 ln::lmal 33 10 • .3 
6 Ghost 39 10.4 6 Nature-Sci. 32 9.9 
7 Sport 34 9.0 7 Familiar Ex. 28 8.7 
8 Familiar Ex. .33 9.0 8 Ghost 23 7.1 
9 Poetcy 21 5.6 9 Poet1"7 14 4.4 375 too.o 322 too.o 
* Responses trom children whose cbronologiwal age was 
below 7 and above 13 were omitted because of their insufficient number • ·' 
s;ummary of Chart 2 
The above chart, listing the preference totals for stories grouped 
ii into categories according to chronological age differences, is quite varied. : 
H 
ii 
': No two age groups agree on the same ranking of stories. In faet the only 
'· thing they do agree upon is that poetry is the least liked category. 
Faicy stories are the most popular trom age 8 to age 13, where it is 
/i dropped to third place. Adventure stories re ranked first by" 13-year-
, 
, olders, and preferred second by a majority of the other age groups. ~ 
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stories are ranked third in most instances and never lower than fourth 
by any group. 
Sport stories are ranked as high as second by 1)-year-olders 811d as : 
lcnr as seTenth by the responders who are 8 years old. These same 8-year- ! 
old.ers indicate a trend toward the unrealistic 'When they rank fairy' storie~~ 
i! 
furmy stories, and ghost stories first, seccmd, and third in that order. 
Animal stories are ranked fourth by most age groups 1 but as low as 
sixth by the eight and eleven year old. 
Nature-Science stories are ranked highest by the 12 year age group 
who rate them third. otherwise they are ranked anywhere from fifth to 
eighth. 
Familiar experience stories are rated relatively low by all groups, 
and poetry is rated last on all six lists. 
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CHAR'!' 10 
Preferential Percentage Totals of Stories Combined into Categories 
Based on the Comparison of Individual Stories According to 
Intelligence Quotients. 
DITELLIGENCE QUOTIENT 1 70-79* 
Rank Categorz Combined I Combined 
- ol !tesfonses ! 
1 Adventure 93 15.0 
2 Fairy" 92 14.9 
3 Funn7 82 13.3 
3 .Animals 82 1).3 
5 Sports 73 11.8 
6 Nature-Sci. 64 10.4 
7 Ghost 58 9.3 
8 Familar Ex. 55 8.8 
9 Poetey 19 3.1 
o~B I~.lJ 
INTELLIGENCE QUOTIENTt 90-99* 
1 FairT 120 17.0 
2 Adventure 106 1$.0 
3 F'unny 91 12.9. 
4 Spc:rts 88 12.5 
5 Animals 74 10.5 
6 Familiar Ex. 73 lO.IJ 
7 Ghost 62 8.8 
INTELLIGENCE QUOTIENT 1 80-89 
Rank categorz Combined# Combined 
ol ResEonses ! 
1 Fairy 153 17.4 
2 Adventure 127 14.4 
3 Funny 118 13.4 
4 Ghost 98 11.1 
5 Nature-Sci. 95 10.8 
6 .&n1mala 88 10.0 
7 Familiar Ex.82 9.3 
8 Sports 79 9.0 
9 Poetry 41 4.6 
88:1: :rm.lJ 
(continued from preceding column) 
7 
9 
Nature-Sci. 62 
Poetry 29 
765 
8.8 
4.1 
100.6 
* Responses !'rom children with 
intelligence quotients below 70 
and above 99 were OJDi tted because , 
of their insitficient n'WIIber. 
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Summary of Chart 10 
The above chart, listing the preference totals for stories gro-uped 
into categories according to difference in intelligence qu0tients1 is 
lacking in any agreement of opinion. As in the previous chart no two 
gr011ps rank the categories similarly'. There is in this chart, however, as 
in preceding charts, · a very close margin of difference between category 
percentages. All categories, with the possible exception of poetr,y, are 
closely grouped together. There is, for example, only a difference of 
; 6.2 per cent between the first ranking categor,y and the eighth ranking 
category as selected by chiJ.dren whose intelligence quotients are between 
;: 70 and 79. This 'Undoubtedly accounts for the nuctuation of differences 
in the ranking of categories by groups. 
Here again, as in previous charts fairy stories are ranked first 
by a majority of groups. Likewise adventure stories rank second and tunny 
stories rank third. On this last category all three groups are in agree-
ment. They likewise agree that poetry is the least popular category. 
===··-~ 
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CHART U 
Preferential Percentage Totals of Stories Combined into Categories 
Based on the Comparison of Individual Stories According 
to Reading Grade Differences. 
READING GRADEa 2:8* READING GRADE: 2A 
Rank Catego;z Combined II Combined Rank Categoq Combined f Combined 
- o"f Responses :t - o? Responses ! 
-
1 Fairy' 71 15.9 1 Fairy 63 17.8 
2 Adventure 66 14.6 2 Advent'Ul"e 48 13.3 
3 Funny' 57 12.5 3 Sports 43 ll.6 
4 Animal Sl l1.4 4 Ani•al hl n.4 
4 Nature-Sci. 51 l1.4 5 Ghost 36 10.0 
Sports 45 10.1 , Familiar Ex.36 10.0 
7 Ghost 42 9.4 7 Nature-Sci. 33 9.2 
8 Familiar Ex. 38 8.6 7 Funny 33 9.2. 
9 Poetry' 26 S.9 9 Poetey 27 1.5 
1&47 1'0<5.i5 360 !~.~ 
REAl> ING GRADE a 3B READING GRADEt 3A 
1 Fairy' 90 16.4 1 Fair;r 83 17.1 
2 A.dventl21"8 7S 13.7 2 ~ 79 16.3 
3 Flmn.y 65 11.9 3 Adventure 6o 12.4 
3 Sports 65 ll.9 4 Familiar Ex.56 u.s 
5 Animal 64 ll.7 5 Ghost 55 11.3 
i 6 Ghost 62 11.3 6 Animal 54 ll.l. 
7 Hat'Ul"e-Sci. 61 ll.l 7 Sports 43 8.9 
(3B, cont•d.) (3A., cont' d.) 
Rank Categorz Combined I Combined Rank Categoq Combined I Combined 
- ol Lsponses ! o'f R:es~nses ! 
8 Familiar Ex. h4 8.1 7 Nature-Sci. 43 8.9 
9 Poetey 2~ 3.9 9 Poetcy ~5 2.5 
S41 m.l5 49l. :rm.~ 
READING GRADE: laB* 
1 Adventure 51 ~7.5 
1 Fairy 57 17.5 
3 Sports 40 12.3 
4 .lnima1 39 12.0 
5 Funny' 37 U.3 
6 Nature-Sci. 31 9.5 
7 Familiar Ex. 30 9.2 
8 Ghost 21 6.4 
9 Poetey 14 4.3 
326 :roo.o 
* Responses from children in reading grades below the level or 
2B and above the level of LB were omitted because or their insufficient 
number. 
~UIII!817 or Chart u 
This chart indicates a similar inconformity or agreement among 
reading grade groaps. .As in previous charts no t110 group ranld ngs are 
exactly alike. All differ to some degree. 
For the most part, however, a majority or reading groups rank fairy 
stories, adventure stories, and funny stories first second and third iD 
that order, although children reading in grade 2A ranked ~ stories no 
higher than seventh. 
A majority of these same groups ranked animal stories fourth, and 
scattered the remaining categories between fifth and ninth. Again poetry 
was ranked last by all groops. 
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CHAPTER V 
CONCLUSIONS AND FINDINGS 
CONCLUSIONS AND FINDINGS 
After a careful study of the results of the foregoing survey the 
writer believes that the most aignif'icant conclusion to be drawn is that 
children in ungraded classrooms do not show a marked preference for any 
group of stories labelled under a categocy title, such as funny", familiar 
experience, or sport stories. 
Having divided a group of twenty-seven stories into nine such cate-
; gories the writer found that no group of stories was predominantly more 
: popular than another group. Rather, the children showed a liking for all 
types of stories. 
This can best be demonstrated by' the use of several preference 
. charts which have appeared in this stucy. In only" one of these charta 
· does the percentage difference between the first and last ranking cate-
goey exceed l.S per cent. llore often this difference is closer to 12 
or 10 per cent. To illustrate this point we might recall Chart 4 which 
combined the percentage totals of stories, liked to any degree, into cate-
gories. Adventure stories, rated first, were liked by 98 per cent of the 
children. Poems, rated last, were liked b)" 8S per cent of the children. 
The percentage difference, therefore, bet'nen the first ranking categoey 
. and the last ranking category is l3 per cent. Seven other categories of 
stories fall w1 thin this area. 
Or let us look at another--ehart which measured the percentage 
totals of stories, combined into categories, based on a comparison of 
• individual stories. Here, fairy stories were ranked first, preferred by 
16.S per cent of the children. Poems, rated ninth, or last, were pre-
ferred by 4.6 per cent of' the reading audience. So that the percentage 
difference between the first and the last ranking category here is a 
mere ll.9 per cent. 
As far as the author is concerned this variance is negligible. 
Further proof that children prefer all kinds of stories can be 
seen upon closer examination of' the twenty-seven stories that were ranked 
in the order of' their preference, based on their enthusiasm appeal. 
(Chart 2). Of the first seven stories that appear on the list, six of 
them represent different categories. This indicates to the author that 
the ehild is interested in the content of the story irrespective of' the 
categor;r label attached to it. 
Upon t'urther study of the selected stories made by these children, 
such as "Billy and Blaze,• "'King to the Rescue,• "Sailor Jack,• "Soap-
box Derby'," "The Jlan Who Didn't Wash His Dishes," "The Night the Storm 
Came," and •Peter, Paul, and Espen," elements of hllJilOr, an1malness, fan-
tasy, suspense, and surprise combined with a perspicuous style are notice-
ably featured. Furthermore all of these above-mentioned stories end on a 
happy note. 
On the contrary it was found that stories liked to a lesser degree 
such as "The Woodman and the GoblinS," •Jim," and "How the Home was Bui1t," · 
had one or more offensive elements -which detracted from their popularity: 
elements such as unhappy or confusing endings, gruesome or eerie details, 
too obviously moralistic, complicated style, involved plot, and the lack 
of surprise or humor. 
Therefore the author believes the signif"icant conclusion to be 
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drawn from this survey is that ungraded chUdren are interested in all 
kinds of stories rather than in a particular type of story provided, of 
course, that; the favorable elements mentioned above are incorporated into 
the story. 
Otherwise this s'il'lrey pointed up several lesser significant fac-
tors. One of these was the slight preference shown by these ugraded 
childr8D for fairy stories. In a comparison llith this type of story with 
stories in other categories 16.$ per cent or the children preferred fair7 
stories. This was the highest percentage given to any group of stories 
and 2.1 per cent higher than that given the next ranking category, adven-
ture stories. Furthermore in a comparison of fairy stories with all other 
kinds of stories, they were preferred first by both boys and girls, by 
chronological age groups from 8 to 131 by reading grades tram 2B to hB 
inclusive, and by those children whose intelligence quotients ranged from 
8o-891 and 90-99. Only two groups of children ranked another category 
higher than fail7 tales., they being children whose intell1gence quotients 
ranged from 70..791 and thirteen-year-olders. Both of these groups rated 
adventure stories best of all. 
But although fairy stories were rated first by so many groups., it 
must be pointed out that their total percentage wu never more ~han 1-' per-
centage points greater than the lowest ranked category. 
Boys and girls showed a dissimilar preference for stories, with the 
boy's rating adventure stories, sport stories, and nature-science stories 
high, while the girls showed a more distinct preference for f'unn7 stories 
and stories of famUiar experience. Both preferred fairy stories first. 
On the basis of their enthusiasm appeal adventure stories rated 
61 
somewhat higher than other categories. They were followed in preference 
by animal, nature-science, fairy, flmny, sports, ghost, f'amiliar experience 
stories, and poetry. 
All stories 11ere liked :!!!2 ~ by at least 52.7 per cent of' the 
ungraded children, and f'ourteen of' the twenty-seven stories 11ere liked 
!!!2 ~by lllOre than 80 per cent of the students. 
Grouped into categories adventure stories were liked by 98 per cent 
of the children and liked !!!Z ~by 89 • .3 per cent of the children. The 
lowest ranked category, poetq 1 was liked by 85 per cent or the children 
and liked .!!!!Z !!2.!'! by 54.4 per cent of the children. This same category 
was disliked by' 15 per cent of the reading audience which was the highest 
percentage in that field. Stories of familiar experience were disliked 
by 6.2 per cent of the students and all other categories were disllked by 
less than 5 per cent of the pupils • 
These findings further tend to convince the writer that the un-
graded children tested in Providence are influenced and interested more in 
content :matter than in a specific type of stoey. Elements which were 
found to be of highest interest, baaed on their selection of stories, were 
htDllOr, animalness, fantasy, suspense, surprise, combined with a happy 
ending and a perspicuous style. 
1: 
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CHAPl'm VI 
LDIITATIONS OF THE SURVEY 
LDII'l'ATIONS OF THE SURVEY 
The geographical distribution of the participants was limited 
to one particular section. 
The number or participants was restricted. 
The presentation or aaterial was variable since it was necessar.y 
to use the ungraded teachers available. 
' !J 
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CHAP'l'm VII 
SUGGESTIONS FCR FURTHER RESEARCH 
·--- ---- -··. -
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SUGGESTIONS FOR FURTHER RESEARCH 
Jlake a survey of reading interests in upper ungraded rooms. 
)(ake a survey of reading interests in ungraded classrooms of Junior 
High Schools. 
Jlake a stu~ of reading interests devoted exclusively to boys in 
ungraded classes. 
Make a stu~ of reading interests of children in ungraded class-
•\ 
! 
rooms whose chronological age is the same. :j 
lfake a study of reading interests of chi1dren in ungraded class- :1 
rooms whose reading grade level is the same. 
Make a study .of reading interests of children in ungraded class-
rooms whose intelligence quotients are confined to a particular group, 
, such as 70-79. 
Make a study of the factors or elements of stories which interest 
children in ungraded classrooms. 
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APPENDIX 
LIST OF THE STORIES AND AUTHCilS IN THE ORDER OF THEIR READDIGa 
1) The Little Old Woaan Who Used Her Head 
2) Jim 
3) BUly and Blaze 
4) Hic~•s Football Team 
* 5) The Woodman and the Goblins 
6) Two's a Team 
7) Granny Does Battle (Summerfield Farm) 
8) King to the Rescue 
9) Rumpelstiltsldn 
10) Big Brcnm Bear 
*11) The Mince Pie 
*12} Peter, Paul, and Espen 
13} The Conjure Wives 
14) The Walrus and the Carpenter 
15) Sailor Jack 
16) The Uan llho Didn't 'lash His Dishes 
17) Soapbox Derby" 
18} Di.n:ny and Danny 
19) Rescue of a 600 Pcrunder 
*20) How the Home was Built 
21) Where' s the Fire? 
22) The Good Sport 
Hope Hewell 
Hillaire Belloc 
c. W. Anderson 
Renick 
Esemrein and Stockard 
Lorraine Be:l:a 
1lary Black 
Coleman Morrison 
Grimm Brothers 
George Duplaix 
Laura E. Richards 
Norwegian Folk Tale 
Frances C. Wicks 
Robert Louis Stevenson 
Marion Gill JlacNeill 
Phyllis Krasilovsky 
Charles Coombes 
Louis Dobodkin 
Thelma Peters 
)(aude Lindsay 
Thomas Folds 
Char lea Coombes 
:f --- ---
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23) The Thirsty Birds Laura E. Richards 
24) The N. s. Bicycle Uicia Aspemrall 
25) The Tinker and the Ghost Ralph Steel B~ggs 
26) The Night the Storm Came Gladys Re~a 
27) Finders Keepers Will and Nicholas 
* Indicates stories were adapted by the writer. 
LIST OF STORIES IN THEIR PROPER CATEG<RIES; TOGE.'TBlm WITH THE CODE NUMBER 
OF EACH CATEGORYa 
A. ••• Funny 
B ••• Po911S 
c ••• A.niJDal 
D ••• sport 
E ••• Ghost 
The Little Old Woman Who Used Her Head 
The Van Who Didn't Wash His Dishes 
Where' s the Fire? 
Jim 
The Walrus and the Carpenter 
The Thirsty Birds 
Billy and Blaze 
Big Brown Bear 
Finders Keepers 
Nicky's Football Team 
The Good Sport 
Soapbox Derby' 
The Woodman and the Goblins 
The Conjure llives 
The Tinker and the Ghost 
F ••• Familiar !!ferience 
TiO*s a Team 
'l'he Vince Pie 
How the Homw Was Built 
G ••• Nature and Science 
H ••• Adventure 
Granny Does Battle 
Dirln;y and Danny 
The Night the Storm Came 
King to the Rescue 
Sailor Jack 
The Rescue of a 6oo Pounder 
Rapelstlltsld.n 
Peter, Paul, and Espen 
The N.S. Bicycle 
74 
75 
EXHIBIT 
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KING TO THE RESCUE 
;! 
' 
Coleman Morrison 
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KING TO THE RESCUE 
It was almost dark llben Ricky, Peter and King left the hut in the 
woods to start for home. They had so much .f'lm that afternoon they had 
.forgotten all about the time. But then, the boys always did have tin in 
the hut. Sometimes they called it their secret hide-out, because none o.f 
the other boys or girls at school lmew llbere it was. 
Some o.f the boys had tried to find it lots o.f times, but they never 
could. For you see, Peter and Ricky had built it deep in the woods during 
their summer vacation. And unless you had gone with them on that day, 
you couldn't lind it either. 
In the hut the boys kept magazines, and games, and food. They had 
ropes, too, for they often played cowboys and tried to lassoo each other. 
They also kept their fishing poles in the hut because there was a fresh wate~ 
i 
pond nearb,r. 
"Come on, Pete," said Ricky". "Let's hurry. We should have been 
home long before this.• 
"Wait," said Peter, "I think I'll get the flashlight in the hut. 
" It's getting dark and we may need it.• 
"Don't be sil4". I could walk home with my eyes shut," said Ricky. 
"llaybe I can too," Peter answered., "but just the same I'd .feel better! 
ld th a .flashlight. We never walked home when it was this dark before." 
And Peter was right. l.lacy times in the summer the boys had stayed 
out later than this. But now it was winter and the sun went down much 
earlier in the afternoon. 
Ricky walked ahead slowly llbile Peter went back .for the light. King ; 
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went with him. King was Ricky's dog. And he got that £1mny name even 
though he was just a small fellow. Vost of the times when the boys came 
to the hut they tried to leave King at home. But he always .managed to 
sneak out of the house and follow the boys. It wasn't that Ricky and Pete 
didn 1 t lt'8llt K:ing with them, but they were afraid he might get lost in the 
woods. So far he never had. He was too smart for that I 
Soon Peter and King caught up with Ricky'. "It sure is late, • 
Peter said. -Maybe we should run a little.• 
Ricky stopped and said, "I know! Let•s take the short cut home. 
If we do we' 11 get there just in time. • 
But Peter said, "Jeepers, that means we'd have to cross the pond, 
Rick. And I don't think it's frozen yet." 
•sure it is," said Ricky. "That pond always freezes up when it 
gets the least bit cold. Besides, we can throw rocks on it and test it 
out." 
"I don • t know, Rick," Pete said. "What if we should fall int 
Neither of us can swim." 
11Fall in?" Ricky laughed. "Are you crazy? You could drive an 
automobile on that ice." 
By now the boys had reached the pond and both of them started to 
throw stones and rocks on the ice. 
"See," said Ricky, "not one has gone through. I told you it was 
safe." 
Ricky started across the ice first and 'Peter stayed behind with 
King because the poor dog kept slipping and sliding on the ice. Soon 
there was a loud spllllll-ashl Then a yell. "Helpl BELP1" It was 
~.:..::_.....:._ _______ -;-_____ -· 
Ricky. He had fallen through the ioe. 
"Quick, Peter, quick," he shouted. "Get me out of here. 11 
But 'When Peter and King started out to help Ricky the ice under-
neath them started to crack and the boy and the dog couldn't go another 
step. 
"Peter, where are you,• Ricky yelled. "I'm droliD.ing. Save me. 
Save me.11 
Peter took out his flashlight and shined it on his friend. Ricky's 
head was out of the 11ater. He was holding on to a chunk of ice with his 
hands. The rest of him was in the water. 
"I can't get out there, Ricky. The ice is too thin, 11 Peter 
shouted. "I'll go home and call for help.• 
But Ricky only shouted back, "No, Peter, don't leave me here. I 
can't stay in this water alone. You have to do something quick. I'a 
freezing to death." 
Then Peter thought of the ropes 1n the hut. If he could onq 
reach Ricky with a rope he might be able to pull his friend to shore. 
"Hold on for a few more minutes," he told Ricky. "I'm going to get the 
rope back at the hut and try to pull you in." 
Ricky cried out, "But hurry, Peter, hurry. I can't hold on much 
longer. Hurry. • 
Peter ran off the ice as fast as he could w1 th King skidding along 
behind. In his ears he could still hear Ricky's words, "Hurry, Peter, 
hurry." 
Back in the water Ricky tried to be brave, but it was very hard. 
He kept thinking how far it would be to the bottom of the pond if he let 
go of the ice. He lmew it was over his head, and he also lmew that he 
couldn It swim. Oh, why didn 1 t he ever learn to swim??? Then he started 
to think of his mother, and father, and his sister Joan. He wanted them 
!/ 
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now more than anything else in the world. For a minute he thought he would 
never see them again, and he lmew that tears were falling down his cheek. 
"Help. Help, n he screaned again and again. But it was no use. No · 
one would ever hear him. If only a car would go down the road, he thought.' 
Just one, little car. But he knew the road had been closed for about a 
year. And almost nobody used it now. The water seemed colder than before. 
He thought his feet and legs must be frozen. How much longer could he 
hold on? Maybe two minutes. Five minutes a:t the most. Then he remembered 
all the prayers he ever learned. And he said them harder than he ever had 
before. 
Suddenly he heard Peter's voice. 
"Ricky1 Are you all right? We have the rope. 11 
And again all Ricky' could say was, "Hurry, Peter, hurry.• 
Peter and king went out on the ice as far as they dared. :Chen 
Peter took the end of the rope in one hand and threw the other end at 
Ricky. He missed the first time. He missed the second time. And the 
more he tried the more he missed. 
~at's the matter with you, Peterf" Ricky shouted. 
"I don 1 t 1m01r, n the other boy answered. "The wind must be taking 
the rope." 
Now it was Ricky's turn to have an idea. "Give the rope to King," 
' he yelled. "He'll bring it to me. The ice is sure to hold him up. He 
only weighs a little. But make it fast. I'll have to let go 1n a minute.", 
So Peter kept one end of the rope and put the other end in King's 
mouth. Then he shined the flashlight on Ricky. "Go get him, King," he 
said. "Go get Ricky." 
As King star-ted for the boy in the water 1 Rioky kept saying over 
and over, "Here, boy-. Here, boy. Here, King.• 
Now the dog was quite near Rick,-. Would he be able to make it? 
Pete held his breath. Ricky held his breath. Suddenly the ice cracked 
under King and made such a noise that it frightened the dog. He dropped 
the rope out of his mouth. Peter gasped. Would the dog turn back now? 
But King seemed to know that he had an important job to do. He 
took the rope up in his mouth again. Now Ricky kept calling to him softly 1 ' 
"Here, boy. Nice, King. Come on boy." 
The dog took short slow steps. He kept getting closer and closer 
to Ricky. When he almost reached the boy Ricky told him to stop md drop 
the rope. He was afraid if King came any closer he might fall through 
the ice. King did as he was told, because he had heard Ricky tell him 
many times to drop the newspaper when he brought it home. Then Ricky 
reached out carefully for the rope. It was a hard job trying to get it 
with one hand and hold on to the ice w1 th the other hand. Besides that 
his hands were so cold he could hardly move them.. Finally he reached the 
rope. Peter gave a yell at the other end. 
"Good boy, Rick;y, • he shouted. "Good boy, King." 
Just then as Peter started to pull the rope with Ricky on the other 
end, the boy saw the headlights of a oar coming along the road. What 
wonderful luckl Peter waved his nashlight back and forth with one hand. 
Ricky yelled, "Help. Help,a with all his might. And even King did his 
81 
.• ~· 
part by barking as loud as he could. 
The car stopped and two men got out. Together they pulled the 
rope with Peter. Soon they got Ricky into shore. 
11It 1s lucky for you boys we got lost, or we wouldn't have come 
down this road," said one of the men. "Next time you won't be so lucky." 
"Next time?" Ricky was shivering so he could hardly talk. •1 won't 
go across that pond again for a million dollars." 
The driver of the ear said he 1 d take the boys home if they would 
show him how to get to the right road. 
"We sure will," they both said together. And King barked as if 
he understood. 
Oue of the men looked at King. "You sure have a smart dog there. 
How would you like to sell him?" 
"Not for anything in the world, • said Ricky, and he reEC hed down 
and gave King a terrific hug. 
11And from now on, King," said ~eter, "we'll never even try to leave 
you at home. You're alw~s coming with us." 
King looked up at the two boys and if he could talk he probably 
would have said, "You bet I am. Now let 1 s go home and get a bone for 
dinner." 
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